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Abstract: Literature Review: Education Management and Quality in Indonesia, Japan, Finland, the United States, and Singapore. Japan, Finland, Singapore, and the United States are widely recognized as countries with some of the best education systems in the world. This study aims to examine the implementation of educational systems and management practices in these four countries. The method employed is a literature review of various studies, articles, and documents relevant to the topic. The findings indicate that Japan, Finland, Singapore, and the United States have comprehensive educational frameworks that can serve as references for addressing Indonesia’s educational challenges in a structured manner. This study contributes insights and proposed solutions to support the improvement of Indonesia’s education system in the future.
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Abstrak: Kajian Literatur: Manajemen dan Kualitas Pendidikan di Indonesia, Jepang, Finlandia, Amerika Serikat, dan Singapura. Jepang, Finlandia, Singapura dan Amerika Serikat adalah negara yang terkenal sebagai penyelenggara pendidikan terbaik di dunia. Tujuan dari penelitian ini adalah untuk mengkaji tentang pelaksanaan dari sistem dan manajemen pendidikan yang dilaksanakan oleh ke 4 negara tersebut. Metode yang digunakan adalah kajian literatur terhadap sejumlah penelitian, artikel dan dokumen yang terkait dengan topik penelitian. Hasil penelitian yang dilakukan menunjukkan bahwa ke 4 negara (Jepang, Finlandia, Singapura dan Amerika Serikat) memiliki kerangka kerja sistem pendidikan yang komprehensif dan dapat dijadikan sebagai acuan dalam penyelesaian persoalan pendidikan Indonesia yang telah terstruktur. Dengan demikian, maka penelitian ini memberikan kontribusi pemikiran atas rangkaian solusi dan upaya perbaikan sistem pendidikan Indonesia ke depannya.

Kata kunci: sistem pendidikan, manajemen pendidikan, studi komparatif, reformasi pendidikan Indonesia.
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· INTRODUCTION
Education is a central component of a nation's development and progress. Optimally implemented educational processes and quality will be the starting point for developing competitive and useful human resources for the nation. Education, at its core, must develop students into well-rounded individuals, training them to grow into individuals with broad perspectives and critical thinking skills in solving life's problems (Siswadi 2022).
Education can take two forms: formal and informal. In the informal context, the educational process begins with parents at home, instilling life values and developing positive character traits in children as future learners. Formal education, on the other hand, is a learning process that takes place in various educational institutions appropriate to each student's age level. In this context, the learning a child receives as a learner can encompass topics such as national insight, scientific developments, social issues, and even culture and religion. Through these two levels of education, students are expected to achieve the desired level of understanding and overcome existing challenges (Suryawan 2018).
According to data published by the Indonesian Central Statistics Agency (BPS), education in Indonesia improved in 2023 compared to previous years. One supporting indicator, considered evidence of this statement, is contained in the 2023 Education Statistics Survey, namely an increase in the number of schools. From the 2022 to 2023 academic year, the number of schools at the junior high school (SMP/MTs), senior high school (SMA/MA/SMK) and vocational high school (SMA/MA) levels increased. At the junior high school (SMP/MTs) level, 584 new schools were added, followed by 229 senior high schools (SMA/MA), and 66 vocational high schools. Meanwhile, at the elementary school level, the number of schools decreased by 17. In addition to the increase in the number of schools, the dynamics of school status in Indonesia have also undergone significant changes. Public schools are now more numerous at the elementary school level. Meanwhile, at higher levels, private schools predominate, particularly at the senior high and vocational high school levels (BPS 2023).
However, while survey data and documents published by the Statistics Indonesia (BPS) show improvements in the implementation and distribution of education in Indonesia, it is important to recognize that the quality of education that supports the creation of an empowered society is not solely measured by the number of schools established. Referring to scores from the Programme for International Student Assessment (PISA), a global assessment agency that measures mathematics, science, and literacy skills, Indonesia's education score in 2022 ranked 69th out of 80 countries. The breakdown of each assessment score is as follows: 366 for mathematics, 383 for science, and 359 for reading. This ranking places Indonesia far below other Asian countries such as Singapore, China, Taiwan, Japan, and South Korea, which rank in the top 1 to 5, respectively (Prasastisiwi 2024).
Recent studies conducted by experts also indicate that the high level of education and the distribution of schools in Indonesia are still unable to reduce the current unemployment rate (Databoks, n.d.). Referring to research (Sinaulan 2019), it is stated that every year, the number of graduates from various educational institutions in Indonesia, both school and university students, continues to increase. However, ironically, this increase in the number of graduates is not accompanied by a wide range of job opportunities and high absorption in the field. Therefore, many graduates, even though they have completed their education at an accredited university level, still do not guarantee that they will easily find employment. This is considered a critical condition that also triggers other problems related to the dynamics of quality and education policy in Indonesia.
According to (Harumawati, Istiq'faroh, and Muhimmah 2024), education in Indonesia must improve and transform to increase its flexibility, relevance, and quality. Furthermore, policy transformation in several areas is a crucial step to ensure the education system meets future needs and maximizes the employability of its graduates. In their research, (Efendi and Sholeh 2023) emphasized that educational management in schools is a key factor in improving educational quality. Evaluation and supervision by both the principal and relevant parties facilitates effective educational planning and the development of professional educational programs, which in turn impact human resource management. Therefore, sound educational management has a significant impact on improving the quality of learning.
The purpose of this research is to examine the process and implementation of educational management in several countries renowned for their reputation as centers of "best education" for the nation's future generations. These countries are Japan, Finland, the United States, and Singapore. Japan is known as a country that highly values teachers as vital human resources in the learning process. Furthermore, Japan's educational curriculum places significant emphasis on affective, cognitive, and psychomotor aspects. This country places a strong emphasis on discipline, work ethic, courtesy, and etiquette in every lesson. Therefore, the implementation of educational management in this country is interesting to study (Widjayanti, Muhimmah, and Istiqfaroh 2024).
Finland is also known for its high-quality learning process, embracing the principles of equality, justice, and religious tolerance. The learning methods employed in Finnish schools prioritize humanity and go beyond the classroom. This contrasts sharply with the state of education in Indonesia, which is often characterized by a repetitive, competitive learning system, long, classroom-focused teaching hours, monotonous teaching methods, and a lack of qualified human resources. Thus, Finland can serve as an appropriate reference for curriculum formulation and the development of effective learning plans (Adha et al. 2019).
Next, Singapore believes that a nation's wealth lies in its people. Therefore, to encourage national progress and growth, the regeneration process is guaranteed through quality education. Education in Singapore adheres to a holistic system, implementing bilingualism in communication activities and integrating technology into the learning process (Fadil, Suhendra, and Amran 2022). Therefore, this can serve as a reference for resolving educational conflicts in Indonesia, which are currently persecuted by government policies and hidden behind the pretense of budget efficiency.
Finally, the United States has a decentralized education system. This means that each state has its own role or autonomy in developing the curriculum and learning standards that apply to each educational institution in its local area. In contrast, Indonesia, although comprised of many regions, the prevailing education system is centralized and regulated by a single national policy. Therefore, existing problems often become significant obstacles to educational progress. This study is expected to yield recommendations for improving the implementation of educational management in Indonesia and help improve the quality of existing education. The research method used is a literature review.

· METHOD
The research method used in this study is a literature review. A literature review is a literature search conducted by reading various books, research journals, and other documents related to the research topic to produce a paper on a specific topic or issue (Kurniati and Jailani 2023). A literature review is a continuous effort between research topics, starting from a series of concepts, definitions, and propositions used in the systematic observation or study of a phenomenon (Ridwan et al. 2021).
In this study, the literature review process began with collecting primary data sources in the form of recent research articles related to the main research topic or keywords. A total of 30 articles were reviewed, each containing the main research keywords, namely education quality and education management, specifically those in four key countries: Japan, Finland, the United States, and Singapore. Each collected reference was reviewed and classified based on relevant sub-headings. The researcher then presents the results of the data analysis and reviews them in conjunction with existing theories to generate recommendations for the primary research objective, namely efforts to improve the quality and management of education based on the perspectives of the four countries.
To facilitate understanding of the data collection and analysis process, please refer to the research flowchart below.
Chart 1.
Research Flowchart of the Literature Review on Education Management & Quality
(Japan, Finland, Singapore, United States)



















· RESULT AND DISCUSSION
Findings
Japan: Discipline & Work Ethic in Educational Progress
The Japanese education system integrates various elements to support comprehensive and engaging learning for students (Adha et al. 2019; Ningsih et al. 2025). According to (Hardi et al. 2023), after World War II, the Japanese education system underwent a revolution, granting every citizen the right to education based on academic ability without discrimination based on race, gender, social status, political affiliation, culture, or economic conditions. The Japanese government also implemented new policies, including restructuring education by extending compulsory education to nine years, simplifying the education system at the tertiary level, and increasing respect for teachers.
The general education system in Japan is similar to Indonesia's, consisting of a 6-3-3-4 year system. Preschool education in Japan begins at the age of three to five, and elementary education lasts six years. Junior high and senior high school students each have three years of study. The Japanese education system also boasts high levels of consistency and discipline, therefore there is no accelerated learning model like the accelerated classes that once existed in Indonesia. All students at a particular level are of the same age and year (Hanggoro 2022).
Schools in Japan also have various categories, similar to those in Indonesia: public schools (Koritsu Gakko), managed by municipal governments, and schools run by legal entities or private schools called Shiritsu Gakko. Kindergartens in Japan are of two types: Youchien and Hoikuen. Regarding school schedules, public schools require students to attend Monday through Friday, while private schools operate Monday through Saturday. All students in Japan are given a thorough understanding of daily behavior and the instilling of politeness and manners from the early age of three. This ensures a greater focus on problem-solving and critical thinking skills. The Japanese curriculum is more limited and specific (Harahap et al. 2024).
According to (Ansori and Sassi 2024), the Japanese education curriculum is designed by the Ministry of Education, Culture, Sports, Science, and Technology. This curriculum design integrates two specific approaches: academic subjects such as science, language, and mathematics with arts, sports, and practical skills education. Furthermore, this country's curriculum includes other activities such as integrated courses and homerooms. Integrated courses are dedicated hours that involve studying several subjects. Homerooms, on the other hand, are classroom activities that include specific events such as art performances, class recreation, and others (Hanggoro 2022).
Furthermore, regarding learning methods and projects, Japan utilizes a collaborative approach and intensive communication between teachers and students. Another unique method used is peer learning, or lesson study. This method incorporates the role of peers in learning and fosters a positive community between teachers, parents, and students. The teacher's role is not merely as a learning facilitator, but is also obligated to implement the three main teaching principles: Tanoshii Jugyou, Wakaru Ko, Dekiru Ko. Tanoshii Jugyou means that teachers must be able to provide a pleasant classroom or learning environment, while Wakaru Ko means ensuring that every child understands the lesson being taught. Dekiru Ko means that teachers must ensure that students can learn and absorb the material presented effectively (Widjayanti, Muhimmah, and Istiqfaroh 2024).
To encourage curriculum implementation, particularly the effectiveness of existing learning methods, Japanese schools provide facilities in the form of adequate tools and practical laboratories. This allows students the opportunity to critically understand scientific concepts (Ningsih et al. 2025). The curriculum and education system in Japan are also based on the cultural and philosophical values embraced by the local community. One philosophy closely associated with the Japanese people is Confucianism. Confucianism is a teaching that directs individuals to uphold education and self-development or a mature personality. This teaching believes that a person can achieve a good position only if they are willing to demonstrate their qualities and contribute strongly to life (Hardi et al. 2023).
According to (Harahap et al. 2024), several aspects of the Japanese education system can be adopted to improve the quality and management of education in Indonesia. These include the importance of discipline and respect for time, adherence to rules, and an awareness of respect for teachers and their responsibilities. Education in Indonesia must also recognize the diverse skills possessed by students, so that these can be developed through focused subjects. Furthermore, Indonesian teachers need to recognize the importance of collaborating with parents in educating students. Thus, a positive philosophy of life and character can be cultivated not only at school but also at home. Teachers and the government must provide optimal development of teachers' abilities and skills as learning facilitators in schools.

Finland: Teacher Flexibility & Existence as Pillars of Education
Finland ranks first among the best school providers in the world. This country's education system is run on the principle of equality and highly values students. The Finnish government meets student needs and implements a student-centered learning approach. This system demonstrates superior welfare and is based on strong government commitment (Hutagaluh 2022). In the 1980s, education in Finland was not much different from Indonesia. However, the government implemented changes and increased support through various policies and uniform school facilities. Thanks to outstanding literacy outcomes, Finnish schools and universities receive public funding, provided the government ensures equitable access to education for all (Gunawan et al. 2024).
The Finnish education system aims to achieve high-level education for all. Therefore, efforts are made to ensure access to education from primary to tertiary level. Similar to the educational revolution in Japan, the goal of educational development in Finland is to ensure that everyone has equal access to education, regardless of gender, social status, ethnicity, race, or economic class (Suardipa 2020). Building on this, Finland has also developed an inclusive education system and implemented free tuition and lunch programs at schools, as well as consistent special needs education (Gunawan et al. 2024).
According to Fitria (2024), several factors support the development of education in Finland. First, the selective and rigorous selection of teachers. To become a teacher in Finland, one must complete a master's degree. Those who do not meet this requirement only have a 5% chance of being accepted. Prospective teachers are also tested on a wide variety of aspects, including educational theory, pedagogical skills, and practical skills for each subject. Furthermore, as a major task teachers must fulfill, they must create curricula, evaluate learning, and ensure educational quality.
The second factor is the curriculum and the applicable education system. The curriculum development process in Finland begins with the development of the core curriculum by the National Education Council, which develops qualification guidelines, objectives, content, and assessment indicators. The curriculum is administered by a tripartite training committee comprising representatives from the government, industry, and education and training providers (Suyono, Prabowo, and Nurhuda 2023). Unlike Indonesia, the Finnish curriculum rarely changes and is divided into three categories: the transversal curriculum, support for learning, and objectives-contents-criteria. The transversal curriculum includes lessons that allow students to explore other materials and determine their own objectives and objectives for the activities they undertake. The support for learning curriculum then includes assessment and evaluation of learning methods and measures learning outcomes. Finally, the objectives-contents-criteria curriculum refers to teacher assessments based on student abilities (Ananda et al. 2023).
Regarding the education system, children in Finland begin learning from an early age. However, at that age, they focus on learning through play. Unlike Indonesia, children in Finland are required to enter pre-primary education at age 6. After that, they are required to complete 9 years of basic education, including for children aged 7-16. Secondary education is divided into two levels: general education and vocational education. General education lasts 2-4 years, while vocational education lasts 3 years. This is different because vocational students who wish to work receive work placement training lasting a minimum of 1.5 years (Fitria 2024).
The third contributing factor is the cost of education and learning methods. With a population of 5 million, the Finnish government fully covers the cost of students' education each year. The government allocates a budget of 5,200 Euros per year for each student. This ensures that students are not left behind due to high school fees (Haryanto and Iqbal 2024). Meanwhile, the learning methods implemented in Finland are the complete opposite of those in Indonesia. While the learning environment in Indonesia is heavily focused on homework, Finnish teachers do not assign homework. Instead, they employ responsive teaching strategies and encourage students to complete assignments through games, discussions, and group reflection. Teachers also demonstrate a responsive, assertive, caring, and sincere attitude toward all students. Ultimately, the learning environment feels more comfortable and open (Gunawan et al. 2024).
The final factor that is a unique value of Finnish education is the absence of a competitive atmosphere and rankings in the classroom. The Finnish education system no longer ranks or labels student achievement. Assessment is based not solely on test scores, but on students' efforts in completing assignments and willingness to correct mistakes. Finnish teachers believe that providing guidance and counseling to students to solve learning problems can improve their motivation. Guidance and counseling are mandatory in Finland, as they are designed to help students decide on their educational level (Suardipa 2020). In addition, for those who have graduated, this program will provide guidance on how to build good relationships between colleagues and work leaders (Hutagaluh 2022).

Singapore: Quality & Efficiency-Based Policy Strategy in Education
Singapore's education system is ranked 19th in the world. The country's educational excellence lies in its implemented policies and curriculum. According to (Hanan, Pratama, and Muhtarom 2023), Singapore is implementing educational reforms with the Thinking School concept, which promotes critical thinking skills and continuous education, called the Learning Nation. This concept, abbreviated as TSLN, was first introduced by Goh Chok Thong in 1997. The main ideas of TSLN include an explicit learning process that prioritizes critical and creative thinking skills, efficiency and streamlining of subjects to focus on the content of lessons, adjustments to assessment models, and finally, a focus on the urgency of the learning process over the outcome (Harumawati, Istiq'faroh, and Muhimmah 2024).
Recently, the Singapore Ministry of Education has complemented the TSLN concept with a new paradigm, Teach Less, Learn More, or TLLM. This concept focuses on student pedagogy in the classroom and encourages teachers to engage them in innovative reflection on the material. Through the TSLN and TLLM, schools in Singapore have significant flexibility and autonomy to implement responsive learning innovations and accommodate diverse student characteristics. These two educational concepts are considered capable of strengthening teachers' work ethic, awareness of responsibility, and the development of cultural excellence through professional communities or organizations (Sa'adah 2019).
Furthermore, Singapore's education system consists of three years of kindergarten, six years of primary education with the Primary School Leaving Examination (PSLE), and four to five years of secondary education with mandatory assignments in express courses, normal academic courses, and normal technical courses. The next level is the pre-university program, which lasts two years and requires students to pass the GCE exam, depending on their chosen major. The final level is higher education, with the duration determined by each university's policy (Nasution et al. 2022).
Referring to the explanation above, Singapore's learning system shares several similarities with Indonesia, including elements of testing and a healthy competitive learning environment. The Singaporean curriculum also requires two languages: the mother tongue and English. This is because the Singaporean government believes that superior human resources are determined by language and communication skills. Therefore, meritocratic education policies and teacher professional development in the implementation of the existing curriculum are crucial factors influencing educational progress in this country (Haq and Sholeh 2023).
Finally, in the context of educational management, school principals are required to strive to ensure educational quality by conducting self-assessments using the School Excellence Model (SEM) concept. This model is adapted from various business assessment theories, where leaders direct staff, plan strategies, and systematically distribute existing resources for an effective learning process that can lead all levels of education in Singapore to excellence, while students can improve their well-being (Sa'adah 2019). This ensures consistent superior educational quality and efficient policies.

United States: Freedom & Innovation in Education
The education system in the United States was initially elitist and underwent a major revolution after the end of British colonialism in 1776. Since then, the education system has shifted to public schools, with all citizens democratically having equal access to education. However, this freedom does not automatically mean that the common people can study all subjects. However, they are only permitted to learn reading, writing, and arithmetic. Unlike the upper classes, they are deliberately prepared to learn many things, especially leadership, religion, and other subjects (Fauziah, Saragih, and Sintia 2023).
The goals of education in the United States include achieving unity amidst diversity, developing democratic ideals and practices, developing individuals, improving social conditions, and accelerating national progress (Idallah, Mislaini, and Idallah 2025). As a democracy, the United States has gradually reformed its education system policies, shifting from decentralization to greater flexibility. When President Ronald Reagan took office, education was no longer regulated by the central government. Instead, responsibility and policy initiatives were delegated to state and local governments, comprising 15,358 districts (Syakhrani et al. 2022).
At least three levels of government play a role in education policy. The federal government regulates general policies such as student fundamental rights and budget allocations. Then, state and district governments are responsible for ensuring school operations, including teacher recruitment, curriculum implementation, and other program implementation (Sassi 2024). Furthermore, regarding educational levels, the United States has a fairly comprehensive primary and secondary education system, consisting of 12 grades over 12 years. This duration ranges from primary school to secondary school, and continues through higher education or college. Elementary schools also run from kindergarten to fifth grade. Given that the United States consists of various states, the age requirements for students vary. However, the overall pattern is 5-3-4: 5 years of primary school, 3 years of middle school, and 4 years of high school (Akli, Sassi, and Noviani 2024).
Finally, regarding the applicable curriculum, in line with policymaking, the educational curriculum in the United States is not uniform nationally and is determined by each state. However, to achieve superior educational quality, the government enforces certain qualification standards (Julian, Mislaini, and Sari 2025). One of these relates to subjects, which are divided into two categories. The first category is mandatory subjects, which include sciences such as Chemistry, Biology, and Physics; mathematics such as Algebra, Geometry, Statistics, and Pre-Calculus; English, including literature, composition, and verbal skills; and humanities and practical skills. Third, physical education. The second category, elective subjects, consists of athletics, career and technical education, computer word processing, foreign languages, visual arts, and publishing such as magazines and journalism (Akli, Sassi, and Noviani 2024).
Based on the above discussion, it can be concluded that even countries with the best education standards, such as Finland, Japan, Korea, and the United States, each have their own unique problems and policy reforms. Therefore, the solution to the education controversy in Indonesia can be found in these four countries. To facilitate understanding of the research results, please refer to the following table:

Table 1.
Education Quality & Management
	Country
	Education System
	Education Levels & Structure
	Curriculum & Learning Methods
	Education Management

	Japan
	Confucian philosophy.
	Education from primary to higher education. 

Nine years of compulsory education. Structure: 6-3-3-4 years.
	Integration of science, language, arts education, sports, and practical skills. 

Collaborative practical learning projects and peer learning. Discipline.
	Collaboration among schools, parents, teachers, and students.

	Finland
	Principle of equality.
	Education from early childhood to higher education. 

Compulsory education from ages 6–16.
	Student-centered. 

Transversal curriculum. 

Support-for-learning curriculum. 

Curriculum objectives, contents, and criteria. 

No assignments or class ranking based on competence.
	Selective recruitment of teachers and human resources. 


Flexibility and appreciation for the learning process.

	Singapore
	Thinking Schools, Learning Nation (TSLN). Teach Less, Learn More (TLLM).
	Education from primary to pre-university.
Structure: 3-6-5-2 years. 

Bilingual (English & Singapore languages). 

Testing: PSLE & GCE.
	Annual evaluation and quality assurance assessments.
	School self-assessment using The School Excellence Model (SEM).

	United States
	Elitist. Public schools.
	Education from primary to higher education. 

Structure: 5-3-4-4 years (primary, middle, high school, college).
	Flexible according to state and district regulations. 

Curriculum standards consist of two categories: mandatory subjects and elective subjects.
	Federal government sets general policies such as students’ basic rights and budget allocation. 

State governments and districts ensure school operations, including teacher recruitment, curriculum, and program implementation.



Discussion
Based on the explanation above, it can be concluded that the educational management processes and efforts to improve educational quality undertaken by Japan, Finland, Singapore, and the United States have different dynamics. In terms of curriculum implementation and educational management, Japan and Singapore have frameworks that align with Indonesia's due to their philosophical values and academic culture, which tend to be competency-based and test-oriented. Meanwhile, in terms of educational management and learning methods, Indonesian teachers need to recognize the uniqueness offered by the Finnish and United States educational systems. Both apply the principles of equality in learning and multicultural education, which are relevant to Indonesia's diversity. Therefore, the concepts offered by these four countries can serve as a framework for solutions to educational issues in Indonesia.
However, long before undertaking an educational revolution and implementing the frameworks proposed above, Indonesia must prepare itself to address structural issues that have often been overlooked. According to Patandung and Panggua (2022), Indonesia has long faced structural problems, including educational equity, educational quality, educational efficiency and relevance, and challenges related to digital technology integration.
This statement aligns with research (Kurniawati 2022), which emphasizes that to achieve national education goals, solutions to both macro and micro educational issues must be implemented immediately. For macro issues such as curriculum implementation, educational equity, teacher placement, and costs and learning quality, the government must implement transparent policies and involve experts to develop effective solutions. At the micro level, such as learning methods, facilities and infrastructure, and low student achievement, policymakers and the human resources involved must be creative in learning and develop the skills of existing resources.
To achieve this, the Indonesian government can emulate the revolutionary efforts of Japan, Finland, and Singapore, all of which strived for superior education by emphasizing the qualifications of human resources involved in rigorous selection processes. Furthermore, consistency in curriculum implementation, improved teacher work ethic, and creativity in learning methods facilitate the achievement of better education quality. To date, policies issued by the Indonesian Ministry of Education have often been controversial and demonstrate the lack of a clear education roadmap. Educational policy plays an important role not only in adapting to needs but also in relation to the quality of learning produced (Daud 2024).
To date, another problem that continues to undermine Indonesia's education system is the inflexible curriculum and frequent policy decentralization. Some time ago, "Merdeka Belajar" (Freedom to Learn) became a tool for implementing effective and relevant education. Although its planning outlined innovations, not all schools were able to implement them optimally. In fact, many schools and universities are still struggling to adapt to the curriculum (Darlis et al. 2022). The curriculum is a crucial foundation for education, and therefore, its formulation and implementation in schools require precise steps (Angga et al. 2022).
In this context, the government should learn from the four countries mentioned above, emphasizing that a good curriculum does not need to be changed every time a leader changes. Instead, a proper educational revolution requires a clear roadmap for education implementation, as well as a clear focus on the policies being launched. As the younger generation, impacted by the high cost of education and the inefficiency of educational aid budgets, concerns about the collapse of Indonesia's education system seem increasingly unavoidable. Therefore, referring to Finland, curriculum policies and education costs should be carefully considered.
Based on research results (Ngongo, Hidayat, and Wiyanto 2019), Indonesian education must also improve by integrating information and communication technology into all aspects of learning. New technologies, especially multimedia, and non-monotonous learning situations can be used as strategies for renewal in learning activities. Teachers should also not rely solely on conservative learning methods and demand competency systems that can create a negative and intimidating impression of the classroom learning process. Instead, the use of digital technology and easy access to information are both urgent and must be implemented immediately.
According to (Muslimin and Fatimah 2024), in facing the current era of Society 5.0, the education sector and all elements of the government must be able to align perceptions to bring about a profound shift in educational paradigms, enabling transformative teaching practices, transitioning, and providing inspiring knowledge content without demanding high costs. Teachers must also encourage students to embrace the significant differences of the 21st century, particularly in the relevance of education to the global learning community. Thus, the quality of education produced will have a positive impact on the motivation and character of students in the future.

· CONCLUSION
Based on the explanation above, it can be concluded that the educational management processes and efforts to improve educational quality undertaken by Japan, Finland, Singapore, and the United States have different dynamics. In curriculum implementation and educational management, Japan and Singapore have frameworks that align with Indonesia's due to their philosophical values and academic culture, which tend to be based on competencies and tests. Meanwhile, in terms of educational management and learning methods, Indonesian teachers need to recognize the uniqueness offered by the Finnish and United States education systems. Both apply the principle of equality in learning and multicultural education, relevant to Indonesia's diversity. Therefore, the concepts offered by these four countries can serve as a framework for solutions to educational problems in Indonesia.
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